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“A Big Step Forward: Historical Thinking in Provincial 
Curricula, Assessments, and Professional Development" 

A Report on the Toronto Meeting, February 18–20, 2010 
 
 

1.	
   Executive	
  Summary	
  
The Benchmarks of Historical Thinking Project began in 2006, with a partnership between the 
Historica Foundation and the University of British Columbia’s Centre for the Study of Historical 
Consciousness.  The Benchmarks Project was designed to foster a new approach to history 
education—with the potential to shift how teachers teach and how students learn, in line with 
recent international research on history learning.  Paradoxically, at the same time, the approach 
does not involve a radical shift in the history or social studies curriculum. It revolves around the 
proposition—like scientific thinking in science instruction and mathematical thinking in math 
instruction—that historical thinking is central to history instruction and that students should 
become more competent as historical thinkers as they progress through their schooling.  
Historical thinking requires “knowing the facts,” but “knowing the facts” is not enough.   

Over the next two years, piloting of the Project was undertaken in a variety of locations across 
Canada.  By the end of 2007, expressions of interest in the project from additional districts, from 
ministries of education, from social studies teachers’ associations, and from publishers were 
beginning to outstrip the capacity of the virtually non-existent project infrastructure.  Early in 
2008, Historica and the CSHC successfully sought additional financial support from the 
Department of Canadian Heritage to assemble a national meeting to plan the next step: a strategic 
“scaling up” of the capacities of the Project.  The 42 participants explored four components of 
educational change: a) curriculum revision; b) resource development; c) professional 
development; and d) assessment.  Discussion generated recommendations reported in “Scaling 
Up” the Benchmarks of Historical Thinking (April, 2008). 

In early 2009, in response to the needs identified in the Scaling Up Report, the Department of 
Canadian Heritage committed a major funding contribution to the Benchmarks Project to March 
2011.  Additionally, The History Education Network/Histoire et Éducation en Réseau 
(THEN|HiER) provided funds for the 2010 national meeting as well as a follow-up in 2011.  At 
the 2010 national meeting, delegates discussed the same four components of educational change.  
Within these, five target areas were highlighted.  The Benchmarks team will use these 
recommendations to prioritize major projects and initiatives for the coming year.  
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2.	
   Introduction:	
  Aims	
  and	
  Rationale	
  of	
  “Benchmarks”	
  
The Benchmarks of Historical Thinking offers a dramatically new approach to history education 
— with the potential to shift fundamentally how teachers teach and how students learn.  
Paradoxically, at the same time, the approach does not involve a radical shift in the history or 
social studies curriculum. It revolves around the proposition — like scientific thinking in science 
instruction and mathematical thinking in math instruction— that historical thinking is central to 
history instruction and that students should become more competent as historical thinkers as they 
progress through their schooling. 

Why this approach and emphasis on historical thinking?  Why now?  For most of the 20th 
century, history programs in Canada (like those in other countries) aimed at transmitting 
knowledge of a coherent national story — in English Canada, within the framework of the British 
imperial legacy (less so in Québec). Such programs did not necessarily place the teaching of 
thinking at the centre of their educational objectives.   
In a world shaped by new technologies that have revolutionized access to and exchange of 
information, migrations that have upended older demographic profiles, and new demands for 
recognition and rights of previously silenced peoples, history is more contentious than ever.  
Debates over land claims, national borders, origin stories, and collective historical crimes, guilt 
and reparations are everywhere.   

The past is no longer a single narrative of national, political progress.  Students need to be 
equipped, by the end of their high school years, to take an active part in these debates: to be able 
to sift the wheat from the chaff, to find truths amidst a cacophony of politically and commercially 
motivated messages, and to contribute, in their own voices, to democratic discussion.  History 
education can play a key role. 
Competent historical thinkers understand both the vast differences that separate us from our 
ancestors and the ties that bind us to them; they can analyze historical artifacts and documents, 
which can give them some of the best understandings of times gone by; they can assess the 
validity and relevance of historical accounts, when they are used to support entry into a war, 
voting for a candidate, or any of the myriad decisions knowledgeable citizens in a democracy 
must make.  All this requires “knowing the facts,” but “knowing the facts” is not enough.  
Historical thinking does not replace historical knowledge: the two are related and interdependent. 

3.	
   A	
  Brief	
  History	
  of	
  the	
  Project:	
  2006-­‐2009	
  
The Benchmarks of Historical Thinking Project began in 2006, with a partnership between the 
Historica Foundation (Canada’s leading national organization devoted to the promotion and 
improvement of history education) and the University of British Columbia’s Centre for the Study 
of Historical Consciousness (CSHC—which supports research on historical consciousness and 
history education).  With funding from the Canadian Council on Learning and the Department of 
Canadian Heritage, an international symposium of historians, history education scholars and 
teachers convened to map the contours of a project which would capture state-of-the-art 
international research on teaching and learning history and make it a potent force in Canadian 
classrooms.  From the discussions at that meeting, a foundational Framework document was 
written, defining “historical thinking” around six historical thinking concepts  (HTCs)(Appendix 
I).  
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Over the next two years, work was undertaken in a variety of locations across Canada to put flesh 
on the bones of the Framework.  Teams of teachers in four pilot districts (Vancouver, Selkirk 
MB, Toronto, NB consortium of districts) engaged in professional development around the 
HTCs, wrote classroom materials and assessment rubrics, piloted these in their classrooms, and 
selected student exemplars. A website (www.historybenchmarks.ca) was developed for 
feedback during development, as well as publication of the classroom materials and student 
exemplars for a wider audience.  The Critical Thinking Consortium (TC2) published Teaching 
About Historical Thinking (2006) using the Benchmarks Framework.  In summer 2007, a 
weeklong Historica national summer institute (45 participants at University of Winnipeg) 
developed further materials.  At the same time, a number of commercial publishers began to 
integrate the Benchmarks ideas into new textbooks and teachers’ guides. 

The Benchmarks Project was first presented to representatives of all provincial and territorial 
Ministries of Education at a meeting preceding the Historica Council meeting in Toronto in 
November, 2006.  An update was presented the following year, October, 2007. The ministries 
responded positively but expressed the need for more information and support if they were to be 
able to work productively with the ideas. 
As a result of escalating opportunities for development and dissemination, but significant 
limitations to funding and personnel, Historica and the CSHC successfully sought additional 
financial support from the Department of Canadian Heritage to assemble a national meeting, 
whose goal was to discuss and plan strategic “scaling up” of the capacities of the project.  In 
February, 2008, 42 participants gathered in Vancouver.  They included representatives from 
provincial and territorial ministries and departments of education, major history and social 
studies textbook publishers, Historica and Canadian Heritage personnel directly involved in the 
project, teachers who had been leading the pilot districts, and history education scholars from 
across Canada.  The participants explored four components of educational change: a) curriculum 
revision; b) resource development; c) professional development; and d) assessment. 
Discussion generated recommendations reported in “Scaling Up” the Benchmarks of Historical 
Thinking (April, 2008).   Through 2008, work in local districts, with textbook publishers, and 
several ministries continued.  At that time, major funding ($2.1 million) was announced for The 
History Education Network/Histoire et Éducation en Réseau (THEN|HiER), a pan-Canadian 
history education network under the directorship of Dr. Penney Clark, also based at UBC’s 
Faculty of Education, opening up the horizon of possibilities for the reach of the Benchmarks 
Project. 

In early 2009, in response to the needs identified in the Scaling Up Report, the Benchmarks 
Project received additional funding to March 2011 from the Department of Canadian Heritage 
for:  

• a full-time project coordinator to support and promote the Project 

• enhancement of the Benchmarks website 
• additional national meetings to bring together ministry of education representatives and 

other key education stakeholders and  
• identification of gaps in historical knowledge and understanding among young people 
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With the new funding, we formalized an Executive Steering Committee, consisting of Penney 
Clark (UBC), Carla Peck (University of Alberta), and Peter Seixas (UBC), for consultation on all 
major decisions.   

In June, 2009, after a national search, Jill Colyer was hired as project coordinator, met with the 
Executive Steering Committee, and set up a national office in Kitchener, Ontario, within striking 
distance of Toronto.  
At the same time, the Historica Foundation was undergoing its own changes, and merged with 
the Dominion Institute in September 2009.  This shifted the partnership configuration in regards 
to personnel, priorities and logistics.  After a series of meetings, by mutual agreement among the 
newly formed Historica-Dominion Institute (HDI), the Department of Canadian Heritage, and the 
CSHC, we re-organized the institutional partnership, enabling the Canadian Heritage funding 
contribution to flow directly to UBC, without the involvement of HDI.   

4.	
   2010	
  National	
  Meeting:	
  “A	
  Big	
  Step	
  Forward”	
  
The 2009-2011 funding contribution agreement with Canadian Heritage required 25% of the 
budget to be provided from other sources. THEN|HiER filled this requirement by committing 
funding for two national meetings, the 2010 event entitled  “A Big Step Forward: Historical 
Thinking in Provincial Curricula, Assessments and Professional Development" as well as a 
further national meeting to be held in 2011.  

The meeting, which took place February 18–20, 2010 in Toronto, included 60 invited participants 
from across Canada.  A sumptuous reception, funded by the Interchange on Canadian Studies, 
provided a welcome on the first evening.  Participants included representatives from all but two 
provincial and territorial ministries, representatives from each of the major history and social 
studies textbook publishers, personnel from the Department of Canadian Heritage, teachers who 
have been providing leadership in the pilot districts, leading history education scholars from 
across Canada, representatives from partner organizations, and the presidents of a number of 
provincial history and social studies teachers’ associations.  There were seven francophone and 
three First Nations/Inuit/Métis representatives.  
On the morning of the first day presentations summarized developments since the 2008 national 
meeting, specifically in regards to recommendations generated at that meeting.  Jill Colyer 
reported on her activities as coordinator.  Tom Morton, senior researcher with the Project, 
summarized his examination of historical thinking in provincial curricula.  Linda Mlodzinski and 
Renée Gillis, from the Manitoba Ministry of Education, presented their work on curriculum 
reform in that province; Carla Peck explained her professional development consortia-based 
initiative in Alberta; and Lindsay Gibson surveyed his local initiative in Kelowna, BC.  Penney 
Clark outlined the ways in which THEN|HiER’s initiatives are complementing and supporting 
the work of the Benchmarks Project. 

After Peter Seixas outlined the goals for the meeting, participants assembled in four groups to 
address accomplishments, challenges and needs, paying particular attention to the question of 
First Nations, Inuit and Métis perspectives within the context of the Benchmarks project.  The 
groups were heterogeneous in terms of geographic region and education sector.  One of the four 
was conducted in French, while the other three were in English.  They addressed the interrelated 
problems of a) curriculum, b) professional development, c) resources, and d) assessment.  
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On the second day, Noni Mate of 7th Floor Media presented the new Benchmarks Project website, 
after which the groups re-assembled to consider how to respond to the challenges and needs they 
had articulated on the previous day, with action at local, provincial and pan-Canadian levels.  The 
project coordinator and Benchmarks Executive Steering Committee have reviewed and 
prioritized the recommendations that resulted from the meetings and will use them to guide major 
activities and initiatives in the coming year. 

5.	
   Curriculum1	
   
Provincial and territorial control of education in the country results in a very different focus for 
history programs across the country. Some jurisdictions promote competency-based instruction 
that focuses on process, while others have more of a content emphasis. This means that 
curriculum documents are quite diverse, and it can be difficult for one province or territory to use 
documents from another as a direct model.  Nevertheless, it does help to know what other 
jurisdictions are doing, as curriculum revision proceeds.   
A number of ministry documents have incorporated historical thinking into their program 
framework and/or course requirements. A couple of these documents explicitly encourage the use 
of historical thinking concepts, while others only do so implicitly.  It would be helpful to be able 
to see documents and drafts on a web-based platform. 
There was a sharply divided response to Tom Morton’s draft curriculum review presentation.  
Some people welcomed it as the beginning of pan-Canadian communication about historical 
thinking in the curriculum, but many felt that they were being publicly criticized for curricula that 
were in the process of revision and that preparation of such a review document requires more 
communication with the ministries.  It was presented and labeled as a draft only, with an 
invitation for feedback and a promise of modification. 
Regardless of sharing the processes of curriculum revision across ministries, some fundamental 
challenges remain. 

• Ministries still require more in-depth explanation of the historical thinking concepts, and 
specific ways to incorporate them into new documents.  

• Ministries need to be able to train writers and teachers in historical thinking, and currently 
do not feel there is enough qualified staff to do so. 

• Curriculum departments struggle with whether or not they should introduce one particular 
historical thinking concept before the others, or whether all the concepts are of equal 
importance. Is there a logical or pedagogically recommended sequence?  Could the 
historical thinking concepts be placed in a circle with evidence (or accounts/narratives) in 
the middle?   

• It would be helpful—some would say it is necessary—to have more empirical evidence 
about the progression of historical thinking through the years.   What should we 
reasonably expect from students, keeping in mind their diversities, as they progress 
through the grades? 

                                                
1 The observations and recommendations in the four following sections are based on notes recorded at the meetings, 
summarized and edited by Lindsay Gibson, as well as participants’ comments on evaluation forms completed after 
the conference. 
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• Aboriginal perspectives may (or may not) be compatible with historical thinking as 
articulated in the Benchmarks documents.  We need opportunities to discuss this 
thoroughly, perhaps with a conference of FNMI educators. 

6.	
   Professional	
  Development	
  	
  
Professional development (PD) was universally identified as an area of crucial importance.  
Continued cuts to education budgets make it very difficult for ministries or boards of education to 
provide PD in a systematic, ongoing, and widespread way.  
With or without ministry support, we will need to develop processes for bringing teachers 
together to develop, share, and revise resources.  We need models for professional development 
at the local level, but also for provincial and national Summer Institutes.  High quality videos of 
best practice (in professional workshops as well as classroom teaching), along with exemplary 
lessons and materials, would assist at all levels.  One way to initiate these tools would be to 
convene a cadre of experts to create exemplars and blueprints for sustained professional learning.  
The following additional recommendations emerged: 

• Target faculties of education so that new teachers, and teachers upgrading their 
qualifications, can be exposed to the Benchmarks methodology. THEN|HiER would 
appear to be ideally positioned to help accomplish this. 

• Involve more teachers by linking the Benchmarks to a broader area of critical inquiry and 
literacy.  Spell out the links among historical thinking concepts, critical thinking and 
literacy.  This is particularly important in jurisdictions where the subject is “social 
studies.” 

• Benchmarks website: provide more curriculum connections to the lessons  (to which 
provinces’ and territories’ lessons they are applicable?).   

• Support the development of local leadership for professional development teams, using 
the Kelowna model, or others. 

7.	
   Resources	
  
Teacher and student resources that explicitly incorporate historical thinking can play a key role in 
the development of historical thinking. While a number of publishers have done this on a small 
scale, to-date no revolutionary products that break from the traditional models have been created.  
As in the categories of curriculum and professional development, there is a need for more 
expertise in historical thinking within publishing teams.  It will be important for teachers and 
educators who have been working with historical thinking in their classrooms to maintain 
involvement in publishers’ initiatives as they develop.  At the same time, there appears to be an 
explosion of opportunities in on-line resources, documents and images from a number of federal 
agencies and museums. 

The following recommendations were also made: 
• THEN|HiER should be a major resource in coordinating information about and access to 

materials, providers and developers.  
• Promote change in the nature of resources (incorporate technology, attend to diversity in 

audiences and challenge the “grand narratives” of history).  Aim for multi-format, multi-
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vocal historical episodes representing a range of perspectives, attentive to developmental 
concerns. Beware of too much focus on print. 

• Produce materials not only in French language, but also created from French cultural 
awareness and perspectives (and perhaps translated into English).    

• Establish a review process for resources, to insure high quality products. 

8.	
   Assessment	
  
New ways of teaching history will have to be accompanied by new ways of assessing history 
learning.  Assessments should support and promote learning while providing information for 
reporting how well students are doing.  As well, we need system-wide assessments to monitor 
uptake by teachers and improvement in student competencies. 

Rubrics have been central to the models of assessment in the Benchmarks project to date.  Taking 
these further will require a much clearer sense of progression across grade levels for each of the 
historical thinking concepts.  At the same time, the dissemination of the use of rubrics for 
assessing students work will be enhanced by the development of some generic rubrics (not tied to 
particular lessons or tasks) for each of the historical thinking concepts.  These should be included 
on the website. 

Beyond both classroom and provincial assessment, there is a need for research on a different 
order: what are teachers doing in their history classrooms?  How and when do they tackle 
historical thinking (if at all)?  Is it feasible to design research to track students’ competencies and 
progression in historical thinking?  Groups also recommended: 

• Focus on formative assessment, but also… 
• Teachers need to be able to convert competency in historical thinking into summative data 

for the purpose of reporting.  Newfoundland and Labrador Ministry of Education is 
working with this challenge, developing summative (and formative) assessment tools for 
their provincial exams. 

• Beyond rubrics, a range of tools might be useful, including checklists and criteria for each 
of the historical thinking concepts. 

9.	
   Strategic	
  Action	
  Planning	
  
The long list of challenges and potential initiatives on many fronts may seem daunting.  
However, the fact that we have a full-time project coordinator puts us in a much stronger position 
for follow-up than two years ago.  Specifically, between March, 2010 and February 2011 (when 
we will hold our next invitational meeting), the Benchmarks Project Coordinator will: 

• Organize the Benchmarks of Historical Thinking Summer Institute in Ottawa to train 
educators in historical thinking and help to develop a cadre of experts who can participate 
with ministries and others requiring such expertise. 

• Revise and update the Benchmarks web site to allow for sharing of lessons and 
assessment tools that promote historical thinking. 

• Work with THEN|HiER in coordinating outreach to faculties of education. 
• Work with provincial teaching associations to improve outreach to classroom teachers. 
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• Continue to develop initiatives with ministry representatives and partner organizations. 

• Organize the next Benchmarks national meeting in February 2011, to gauge progress and 
map the next steps. 

• Develop promotional materials beyond the website, in the form of conference banners, 
classroom posters. 

• Prepare grant applications for project funding after March 2011. 
From the meeting discussions and subsequent evaluations by participants, several key items stood 
out from all the others, either as needs or opportunities or both: 
9.1. High quality exemplars 

Across all of the areas of concern, we need to develop and provide excellent, highly polished 
examples of what the best looks like, whether these are lesson plans, classroom resources, models 
for professional development or assessment tools, and whether they appear as video, print, or 
web-based media.  “Yes, we’re interested, we’re excited, but how do we do it?” is a common 
response. 
9.2. First Nations, Métis and Inuit (FNMI) 

While the question of the fit between the Benchmarks approach and Indigenous’ understandings 
of history was raised, the Toronto meeting did not lead to sustained, thoughtful exchange on this 
issue.  Expressions of concern from First Nations, Métis and Inuit representatives at the meeting, 
from textbook publishers, and from ministry officials in the midst of curriculum revision all 
spoke to the urgency of addressing this question.  Perhaps a meeting for FNMI educators could 
address it.  It should also be a significant theme in the Summer Institute. 

9.3. Francophone materials and support 
Two factors conspire to make the francophone dimension of the Benchmarks Project weaker than 
it should be.  First, Québec has a strong, new curriculum with the most sophisticated approach to 
historical thinking of any province in Canada.  It thus has less need of the Benchmarks initiative, 
which might just confound its approach to history education.  Secondly, neither the Benchmarks 
director nor the coordinator is fluent in French.  Countering these weaknesses, there are very 
strong francophone participants, who have expressed ongoing commitment to the project, in spite 
of the relative lack of resources for them to draw on.  It will be crucial to support these 
participants as a key priority over the coming year. 
9.4. Ontario 

Ontario is in the midst of a history/social sciences curriculum revision process.  There are many 
strong supporters of the Benchmarks approach among the stakeholders in the revision process.  If 
Ontario moves in the direction of the Benchmarks articulation of historical thinking, then it could 
provide important critical mass for reform efforts elsewhere.  For this reason, support for Ontario 
initiatives should have a high priority in the coming year. 
9.5. Research 

For the purposes of curriculum design and assessment, big questions remain as to progression in 
competency that teachers should expect.  There are other big questions around what kinds of 
professional development activities enable teachers to embed historical thinking systematically 
into their teaching.  Finally, at a system-wide level, we don’t know what kind of impact the 
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Benchmarks project is having on a) curricula, b) teachers’ planning, or c) students’ learning.  All 
of these are viable topics for research, and require us to get started, if we are to have longitudinal 
data over the next several years.  Research initiatives at UBC involving Peter Seixas, Kadriye 
Ercikan and Tom Morton, as well as by Carla Peck at the University of Alberta, have begun to 
tackle some of these, but there is a wealth of opportunities for graduate students and other 
scholars to participate. 

10.	
   Meeting	
  Evaluations	
  
A post-meeting evaluation form was completed by 27 of the invited participants (see Appendix 
V) and provided important information for this report.  Asked how helpful the meeting had been, 
on a scale of 1-5, the vast majority (21) rated it highly (4 or 5), another 3 rated it 3, and one a 2 
(one did not provide a number).  As always, ministry personnel expressed particular gratitude for 
the opportunity to meet with each other.  In general, there was an air of realism about the 
constraints on time and resources, combined with excitement and optimism about the possibilities 
for enriching the teaching and learning of history over the coming years. 

11.	
   Conclusion	
  
After four years of operation, the Benchmarks Project definitely occupies a role in Canadian 
history education.  The vocabulary of “historical thinking concepts” has had an initial impact 
across the country, with resonance in ministries, publishing houses, schools and university 
history departments.  It provides a central theme in the survey volume edited by Penney Clark, 
Cliffs and Chasms: The Landscape of History Education in Canada (UBC Press, forthcoming).   
Of course, go to almost any school, anywhere in Canada, and many, most, or perhaps all of the 
history/social studies teachers will be totally unfamiliar with the project or its materials.  
Nevertheless, we have taken “a big step forward”: developing a national office, hiring a project 
coordinator, planning a summer institute, teaming up with new partners, initiating classroom 
research, and continuing to develop resources that will invigorate the teaching and learning of 
history across Canada.   The centrepiece for these efforts is the national invitational meeting, 
which enables us to touch base, compare notes, hear concerns, and plan next steps.  We hope to 
see you all again next year where we will again push the potential impact of these ideas towards 
greater actualization. 

12.	
   APPENDICES	
  
I.    Benchmarks of Historical Thinking: A Framework for Assessment in Canada (2006) 

II.  Participant List  
III.  Meeting Agenda 

IV.  Post-meeting questionnaire 
V.  Select Bibliography 
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Appendix I. Benchmarks of Historical Thinking: A Framework for Assessment in 
Canada (2006) 
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Appendix III. Meeting Agenda 

Benchmarks	
  of	
  Historical	
  Thinking	
  Project	
  National	
  Meeting	
  
"A	
  Big	
  Step	
  Forward:	
  Historical	
  Thinking	
  in	
  Provincial	
  Curricula,	
  

Assessments	
  and	
  Professional	
  Development"	
  
18-­‐20	
  February	
  2010	
  

Crowne	
  Plaza	
  Hotel	
  Toronto	
  Airport 
 

AGENDA	
  

 

Thursday,	
  February	
  18,	
  2010	
  
 Arrivals 
7:00 pm Welcome/reception in Bronte Room 
 

Friday,	
  February	
  19,	
  2010	
  
8:00 am  Breakfast in Regent Room  
9:00 am  Welcome (Regent Room) 

• Peter	
  Seixas,	
  Centre	
  for	
  the	
  Study	
  of	
  Historical	
  Consciousness	
  
• Penney	
  Clark,	
  The	
  History	
  Education	
  Network/Histoire	
  et	
  Éducation	
  en	
  Réseau	
  

(THEN|HiER)	
  
• Brent	
  Toles,	
  Saskatchewan	
  Ministry	
  of	
  Education,	
  “Thank	
  you”	
  to	
  Interchange	
  on	
  

Canadian	
  Studies	
  
 Introductions around the room 
10:00 am Benchmarks  

A. Goals of the project, review of 2008 “Scaling Up” meeting recommendations (Peter 
Seixas) [15 minutes] 

B. Developments since 2008: local, provincial, national (Jill Colyer, Benchmarks Project 
Coordinator) [10 minutes]  

C. Provincial curricula—through the lens of Benchmarks (Tom Morton, Benchmarks 
Research Associate) [10 minutes] 

D. Questions and comments [10 minutes] 
10:45 am Break 
11:00 am Benchmarks, continued 

E.  The view from the local district (Lindsay Gibson, Kelowna, BC Benchmarks Lead 
Teacher) [10 minutes] 

F.   The view from the province (Linda Mlodzinski and Renée Gillis, Manitoba Ministry of 
Education) [10 minutes] 

G.  THEN|HiER: a major opportunity (Penney Clark) [10 minutes] 
H. Goals for the meeting (Peter Seixas) [10 minutes] 
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I.  Questions and comments  [15 minutes] 
J.  Instructions for small groups (Carla Peck, Benchmarks Advisory Group) [5 minutes] 

12:00 pm Lunch (hotel restaurant) 
1:00 pm Small group sessions  

Mixed groups: Ministry reps, publishers, academics, teachers in all groups 
The agenda should cover four areas: a) curriculum; b) assessment; c) professional 
development; and d) materials development.  
Discussion should address:  a) accomplishments; b) challenges; and c) needs in these four 
areas. 
Attention should be given to the question of First Nations, Inuit and Métis perspectives 
within the context of the Benchmarks project. 

3:00 pm Break 
3:15 pm Reports [10 minutes each x 4] and plenary discussion 
4:30 pm Review (Peter Seixas) 
6:00 pm  Dinner (hotel restaurant) 
 

Saturday,	
  February	
  20,	
  2010	
  
8:00 am Breakfast (Regent Room) 
9:00 am Two major projects: 

Ottawa Summer Institute (Peter Seixas) 
Website (Noni Maté, 7th Floor Media) 

9:30 am Summary report from Friday’s sessions: Challenges and Needs (Carla Peck) 
• How	
  to	
  respond	
  to	
  the	
  challenges	
  and	
  needs	
  identified	
  during	
  Friday	
  breakout	
  group	
  

sessions	
  
• Strategic	
  action	
  planning	
  (small	
  groups)	
  –	
  one	
  year	
  plan	
  (to	
  February	
  2011)	
  and	
  two	
  

years	
  beyond	
  (2011-­‐2013)	
  	
  	
  
A.  Fostering local initiatives 
B.  Furthering provincial agendas 
C.  Coordinating, Canada-wide  (CMEC as an avenue of development? THEN|HiER? 

Canada’s National History Society? Summer Institute? Other?)   
(Note: coffee will be served during this session at 10:45). 

11:30 am Report back [10 minutes each] and summation 
12:30 pm End of meeting/lunch 
1:30 pm - Break-out rooms (with coffee service) available for follow-up meetings, as per interests 
3:30 pm  and requests of participants. 



 

27	
  

Appendix IV. Post-meeting questionnaire 

Benchmarks	
  of	
  Historical	
  Thinking	
  Project	
  National	
  Meeting  
Post-­‐meeting	
  Evaluation	
  

Please return to Ulrike Spitzer, ulrike.spitzer@ubc.ca   
Note: Within a short time, we plan to launch a website discussion forum on the issues raised in 
the meeting.  In the meantime, we appreciate your responses here. 
1. Name and position: 

 
 

2. What do you see as the major challenges or impediments to incorporating a Benchmarks 
approach in your programs and materials? 

 
 

3. What would best help you meet those challenges? 
 

 
4. What should be the highest priorities for the Benchmarks Project for 2010-2011? 

 
 

5. How helpful was the national meeting in Toronto, from the perspective of your position? 
Not at all helpful  Somewhat helpful  Extremely helpful 

 1  2  3  4  5   
 

 
6. Do you have any recommendations for the meeting that we will hold in February, 2011? 

 
 

7.  Do you have any comments on how your province’s curriculum was presented in the 
curriculum analysis done by Tom Morton? 

 
 

8. Other comments: 
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